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Abstract 
Current approaches in language teaching that are against the use of learner's first 
language (L1) have dominated foreign language pedagogy over the past three 
decades. However, more recent research has paid particular attention to the role of 
L1 in L2 learning. This paper investigates native Arabic speaking students’ opinions 
about the use of L1 in the Libyan EFL classroom as their perspectives provide 
invaluable, first-hand insights into their experiences and expectations. It also 
explores the relationship between year level and the students’ L1 use attitudes – a 
variable which is to the best of my knowledge has not been studied before. The 
study sampled first-year, second-year, third-year and fourth-year male and female 
English major students attending at Sabratha University. It employed a mainly 
quantitative approach of data collection and analysis. One hundred and twenty 
students participated in the survey, 30 from each year level. The results suggest that 
the higher the year of study level, the lower the vote for the use of L1; or vice-versa: 
the lower the student year level, the higher the demand for the use of L1. This is a 
significant finding in that students do drop the use of L1 themselves naturally as 
their command of L2 improves and they become less dependent on the first 
language. The findings confirm similar studies done in various contexts in different 
parts of the world that limited, judicious use of L1 in EFL context actually does more 
good than harm. 
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Introduction: 

Working at different Libyan institutes for more than thirty years, there is a constant 
belief and sometimes even a caution on the prohibition of using L1 (Arabic) in the 
classroom. Although the ban was an unspoken rule, it was somehow adopted and 
taken seriously as a policy by the majority of English instructors.  

At the current position I hold, the head of English Language Department at Sabratha 
University, the same unwritten rule which I had grown accustomed to is still 
employed. However, while skimming through the 501 Organisational Statutes 
developed by the Ministry of Education for Higher Education, it was surprising to see 
that the regulation does not foresee such proscription and as such there was no 
official written rule which states that students and instructors are not allowed to 
speak Arabic in foreign languages classes. With that being said, a review of literature 
reveals that many instructors within Libya, Arab countries and other parts of the glob 
insist on forbidding the use of L1 in an L2 classroom. In this paper, however, I would 
like to depart from what English instructors and institute policy-makers believe to be 
‘right’ and focus on the students, an essential component in EFL teaching. Given that 
this topic has been well debated in EFL teaching for the past three decades and a 
diminutive amount of research has been done in Libya regarding this topic (Mansor, 
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2017; Adriosh and Razı, 2019; Alsied, 2018), this study will help shed more light on 
the topic in an Arabic speaking or Libyan context. 

Currently there are 223 English major undergraduate students studying their first-
year, second-year, third-year and fourth-year in the Faculty of Arts and Education at 
Sabratha University. Through a mainly quantitative analysis of a questionnaire 
survey, this paper hopes to explore students’ opinions about the use of L1 In EFL 
classroom as their viewpoints provide invaluable, first-hand insights into their 
experiences and expectations (Dawson et al., 2019). By conducting this study, I am 
hoping that this will help policy-makers at Libyan institutions and possibly elsewhere 
to either keep imposing their zero-policy on the use of L1, revise their policy or 
abandon it, and all this for the betterment of students and instructors alike.   

Some acronyms used in this project:  
EFL: English as a Foreign Language. 
L1 and L2:  L1 and L2 are used in this study to refer to first and second languages in a 
general sense. 
CLT: Communicative Language Teaching  
 
Literature Review:  

With the introduction of Communicative Language Teaching (CLT) and other closely 
related methods the use of the L1 in the L2 classroom was strongly discouraged. 
Instead students were encouraged to use the L2 regardless of how little they knew.  
Some instructors who were of that persuasion would even rebuke students who 
used the L1 in the classroom. Over the last three decades an emergence of a reform 
movement in foreign language teaching and learning was witnessed. According to 
Richards and Rodgers (2001), a new plunge was to develop new language teaching 
principles. However, regardless of the reforms taking place, researchers still battle 
with whether or not the L1 had a place in the L2 classroom.  On one hand, there are 
claims that integrating two languages would hinder students' fluency and as such 
students should be encouraged to use their mental abilities to understand the 
meaning of the new language. On the other hand, proponents of L1 use view it as an 
intangible procedure; “there is little point in trying to stamp it out completely” 
(Harmer, 2007: 132). Deller (2003) cited in Harmer (2007: 133) argue that it is 
beneficial for students to notice the differences between their L1 and target 
language, and when it is used amongst one another along with their instructor this 
has a positive outcome on the dynamics of the group. Cook, (2008:183-184) also 
alleges that Language teaching approaches such as Community Language Learning 
(CLL) employ the use of translation as “a means of allowing genuine L2 use; the 
second language is learnt in continual conjunction with the first.” 

Challenging the anti-L1 notion, Cook (2008:182) argues that “if twenty-first-century 
teaching is to continue to accept the ban on the first language imposed by the late 
nineteenth century, it will have to look elsewhere for its rationale.” Storch and 
Wigglesworth (2003: 768) claim that L1 use by both instructor and student can 
facilitate language learning stating that "students always approach learning an L2 
with expertise in their L1, and this expertise remains a somewhat underexplored 
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resource". Carless (2008) affirms that using L1 is a humanistic and learner-centred 
strategy with the potential to support student’s learning. 

Scholars such as Butzcamm's (2003); Liu and Zeng (2015); Tian and Hennebry (2016); 
Zhao and Macaro (2016), argue that instructors’ exclusive use of L2 can make 
students less involved in class both verbally and cognitively. This is likely due to a 
discrepancy between students’ L2 proficiency and instructors’ abilities to clarify 
using L2. Using L2 only makes students with a lack of linguistic knowledge experience 
cognitive overload (Macaro and Lee, 2013) which may lead to confusion, frustration, 
or complete disengagement. 

Students’ perceptions of first language use 

Previous studies that focused on the viewpoints of instructors and learners towards 
L1 use came to different conclusions.  For example, a study conducted by Mansor 
(2017) with EFL students and their instructors in a Libyan context using 
questionnaires, interviews, and observations found that various factors within the 
Libyan EFL classroom lead, with some exceptions, to an overall high use of L1 
(Arabic) among instructors and students. Her findings reveal that the attitudes of 
students toward the L1 use differed due to proficiency level. She concluded that the 
use of Arabic can be beneficial to learners, especially when considering their 
proficiency level. In the same context using classroom observation and interview, 
Adriosh and Razı (2019) explored the status quo of classroom code switching in EFL 
classrooms in three Libyan universities and found that Arabic was occasionally used. 
It was used by classroom participants for a range of pedagogical and social functions; 
namely, clarification, repetition, recapitulation, and socialisation. Both instructors 
and students hold positive attitudes toward the use of Arabic when tackling 
pedagogical and social issues. Similar opinions were found among 143 Libyan EFL 
undergraduate students who participated in a survey conducted by Alsied (2018). 
She highlighted the usefulness of L1 specifically in translating words from English 
into Arabic. However, despite having positive attitudes towards using Arabic in the 
classroom, participants were in favour of using English more than Arabic. 

In a similar context, Alshammari (2011) conducted a study on the use of Arabic in 
college level EFL classes. It was found that 61% of students believed that Arabic 
should be used in English classrooms. While 54% of the students said that Arabic 
should be used to explain new vocabulary, only 5% thought that the first language 
should be used to give instructions. Galali and Cinkara (2017) employed a mixed-
method approach and sampled 258 EFL Iraqi university students. Findings were 
similar to those of Alshammari (2011) in that participants had a slightly positive 
attitude towards the use of their L1 in the facilitation of their L2 learning. They 
concluded that students’ L1 has a necessary and facilitating role in acquiring a 
foreign language under certain conditions. 

In a different context, a qualitative research was carried out by Pablo, et al (2011) 
investigating classroom practice and opinions of French and English instructors and 
students within a public university in Mexico using questionnaires and semi-
structured interviews. They found that instructors and the majority of students 
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perceive the use of the first language as positive and part of the teaching and 
learning process. However, a small number of students do not like the use of the first 
language in the classroom and prefer that their instructors use the target language 
only. The students use L1 mainly for clarification of meaning and for non-class 
related issues. Focusing on learners’ voices by using a classroom-based research, 
Brooks-Lewis (2009) reported learners’ overwhelmingly positive perceptions of L1 
incorporation in foreign language teaching and learning. The Spanish-speaking 
university students found the inclusion of their L1 beneficial to their foreign 
language learning experience. 

On contrary to previous studies, Nazary (2008) found that Iranian university students 
were reluctant to use their L1 in English classes. However, he reported differences in 
attitudes towards L1 use according to English language proficiency level. Mahmoudi 
and Amirkhiz's (2011) research correlates with that of Nazary’s (2008) findings 
indicating that both low and high level students agreed that the English language and 
not their first language should dominate English classroom interaction. It has also 
been illustrated that such domination had a de-motivating effect on students. In 
Macaro and Lee's (2013) investigation, 311 college students felt more comfortable 
with L2-only instruction which is according to the authors due to the adults’ 
experience in language learning and high L2 proficiency. The findings of Prodromou 
(2002) showed that higher level Greek students were more sceptical about the use 
of L1, while lower level students showed more tendencies to accept its use. Despite 
acknowledging its usefulness, Kim and Petrarki's (2009) findings discouraged L1 use 
in pair and group work activities. Hidayati's (2012) warns of first language overuse 
among instructors when English was a better choice than the first language such as 
when giving instructions for activities and warm-up activities. Moreover, Al-Nofaie 
(2010) warned against the excessive use of L1 as it may hinder learning.  

Several views upholding the benefits of using a combination of L1-L2 have been 
proposed. For instance, 117 Chinese freshmen participated in Tian and Hennebry's 
(2016) study affirmed that instructors who use L1 alone were unfavourable. 
Alternatively, they call for a combination of L1-L2 in which the majority of instruction 
is made through L2 with L1 use as an aid to memorise new vocabulary and explain 
difficult concepts. Another interesting study conducted by Viakinnou-Brinson et al. 
(2012) showed French learners’ appreciation of their L1 playing a supportive role in 
L2 classroom. However, most (87%) of the students preferred maximal use of L2 (90–
99%) and minimal use of L1 (1–10%). Thus, many academics call for a need for a 
balanced and flexible view of students’ L1 use (Carless, 2008; Tian and Hennebry, 
2016; Al-Nofaie, 2010; Hidayati, 2012). 

The role of L1  

Jee-Young Shin et al. (2019) surveyed the literature of L1 use and affirm that 58% of 
recent studies explored student attitudes and opinions. The findings of the reviewed 
studies determined that a majority of students acknowledge the valuable role of L1 
on L2 learning (Liu and Zeng 2015; Tsagari and Diakou 2015). Students wanted L1 to 
be used in the classroom on the ground that it facilitates learning (Cook, 2008). Using 
L1 was most favoured in explaining new vocabularies (Alshammari, 2011; Afzal 
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(2012), giving instructions, explaining grammar (Al-Nofaie, 2010; Huang 2006; 
Hidayati, 2012;), translating words (Alsied, 2018; Al-Nofaie (2010);  pair work 
activities (Al-Nofaie, 2010), checking for comprehension, teaching unknown concepts 
or ideas (Burden, 2001; Tang, 2002; Howatt, 2004), and non-class related issues 
(Pablo et al. 2011). It is also used as a personal technique since it helps learners to 
reveal feelings and ideas which they would otherwise not be able to express in the 
L2 (Atkinson, 1987). Finally, it is valuable in exploiting class time as it provides 
another avenue for developing comprehension which is less time-consuming (Tang, 
2002). 

Not surprisingly, then, previous studies that focused on the viewpoints of learners 
towards L1 use came to different conclusions. The majority of participants in 
different contexts expressed positive attitudes towards L1 use (Adriosh and Razı, 
2019; Alsied, 2018; Mansor, 2017); while very few held negative attitudes 
(Mahmoudi and Amirkhiz, 2011; Nazary, 2008). Subsequently, should L1 be 
employed in classrooms or be avoided? The rest of this paper looks at the overall 
impression given by Libyan university students studying in an Arabic speaking 
context, as this area of research is one that requires further analysis. Issues related 
to L1 transfer are not considered and are beyond the scope of this study.  

Research questions: 

The present study aimed at answering the following questions:     

1. What are the Libyan university EFL students' attitudes towards using Arabic in 
EFL classes and to what use is Arabic put in EFL classes?  

2. What is the relationship between the year level of students and the attitude 
toward L1 use? 

3. What are the students' reasons for employing/avoiding Arabic?  

Methods 

A total of 120 students (ages ranging from 18-22 years old) were surveyed. ALL of 
them were English major studying at Sabratha University. All students were asked to 
take part in the survey during their 10-minute recess. They were all informed about 
the purpose of the questionnaire and verbally notified that no personal information 
was required. While I am currently teaching forth year students, my colleagues 
helped me distribute the questionnaires to the other year levels students. Out of the 
total 120 students surveyed, 30 were first-year students, 30 second-year, 30 third-
year, and 30 were fourth-year students. Please refer to Figure 1 for an illustration.  

There were two multiple choice questions in the questionnaire. The first question 
asked about the current year level of the students.  The second was a four-point 
Likert scale on the attitude towards the use of Arabic in the English class as “strongly 
agree”, “agree”, “disagree”, and “strongly disagree”. The rest of the questionnaire 
was Yes/No questions. Bearing in mind that some students may have had some 
other feelings not reflected in the closed questions and choices, an open-ended 
“Other reasons …” section was provided at the bottom of each sub “Yes/No” set 



where they could write them down to ensure internal validity and impartiality on the 
issue: “It is very easy to fall into the bias trap, for exampl
items in the literature review which support your point of view” (Bell, 2005:166). The 
questions were developed this way for the sole purpose of making the questionnaire 
easy and ‘user friendly’ for the respondents in addition to 
irregularities and confusion when answering the questions (Bell, 2005:140). 
Additionally, to simplify matters for the students, all questions in the questionnaire 
were translated into Arabic. This helps to achieve the utmost clarity, c
and response rate. “If respondents are confused, irritated or even offended, they 
may leave the item blank or even abandon the questionnaire. You want answers to 
all questions if at all possible, so try to avoid confusion” (Bell, 2005:140). Ul
the objectives and results obtained from the questionnaire were achieved. This is 
due to the fact that all student levels were surveyed. For a copy of the student 
questionnaire, please refer to Appendix A.

The objective of this study was to give 
unsupported practices and beliefs. Though the results may not be conclusive, they 
do shed light on students' attitudes on using L1 in the classroom. The methodology 
of this study can be replicated to gain further perspecti
students from other institutions in Libya and abroad.

Results/Findings: 

One hundred and twenty questionnaires were collected from the students 
successfully over a period of three days. The results were computed in Microsoft 
Excel using formulas, tables, and charts based on the responses to the questions.

 The first item on the questionnaire inquired about the university year level of the 
participants. The purpose of this question was to see if there would be any 
relationship between the year level and the succeeding yes/no questions on the use 
of L1 in the university EFL classroom.

Figure 1: Respondents' Year level
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The next item inquired about the attitudes towards the use of Arabic in English 
classes on Likert scale, and the results are as shown in Figure 2:  

 

Figure 2: Arabic should be used in EFL classes 

The bar chart above gives details of the degrees of agreement and disagreement. 
The majority of the first-year students (80%) voted for the use of Arabic in English 
classes followed by second-year students (56%) as opposed to third and fourth year 
students (43% each) who were less in favour for its use. The data shows a decreasing 
trend towards the use of the first language as the level ascends; the agreement is 
conversely comparative to the year of study level. The data confirms the relationship 
between the students’ academic year level and their views on the use of L1.  
Considering the reasons why students think Arabic should be used, Figure 3 lists the 
reasons starting from year one to year four: 
 

 
Figure 3: Reasons for L1 use 

The majority of first-year students placed easy learning (83%), comprehension (77%) 
and relaxation (70%) on top of the list of the reasons why Arabic should be used, trail 
by learning quickly (63%). For second-year students priority was given to relaxation 



(77%) and comprehension (70%) followed by easy and quick learning (63%, 60 %) 
respectively. Third- year students opt for comprehension (53%) and relaxation (50%) 
as the main reasons for L1 use. Fourth
comprehension (57%). Clearly evident that overall, 64% of students from all year 
levels choose relaxation and comprehension, followed by easy and quick learning, 
58% and 50% respectively.  
 
In what other ways do students think Arabic could be used? Figure 4 illustrates
as the following: 

Figure 4: Students' perspective on L1 use

Explanation of vocabulary (91%), checking understanding (59%) and explaining 
linguistic differences (54%) top the list for which the use of Arabic is considered to be 
useful. The findings suggest that students discourage its use when seeking help from 
their classmates (73%), in pair and group work (68%) and when explaining exam 
instructions (58%). 
 
Table 1 and the accompanying chart show the negative implications of using Arabic.
 

Table 1: The negative implications of using Arabic
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Figure 5: The negative implications of using Arabic 
 
Students are asked whether they believe the use of L1 causes them to have less 
exposure to L2 in addition to being more dependent on L1, and also becoming lazier. 
The combined total shows that 54% of the respondents from all levels have topped 
the “dependency” as being the most negative factor, followed by diminished 
exposure to L2 if Arabic were used (41%). Cognitive laziness (38%) and bad learning 
habit (34%) follow closely behind. 
Discussion 
English major students at Sabratha University were asked whether they thought that 
Arabic should be used as a supporting tool for teaching the target language. The 
results showed that more than half of the students were in favour of some use of 
Arabic in the English classroom as opposed to (43%) that were against. The results 
obtained are similar to those of a research done by Adriosh and Razı (2019), Mansor 
(2017), Galali and Cinkara (2017) and Alshammari (2011).    
 
The results also indicate that first-year students have higher levels of positive 
attitude than the other three groups toward the L1 use. Based on Figure 2, L1 
was of greater importance to first-year students and this dependency declines 
naturally as they become more experienced and develop a certain level of 
proficiency. Hence, it can be safely confirm that students’ academic year level is a 
variable which affects directly their attitudes toward L1 use. Mansor (2017) states L1 
is most useful at beginning and low levels. Prodromou (2002) believes that with 
growing proficiency in foreign language, the use of L1 becomes largely redundant. 
According to the analysis above, Third and Fourth Year students surprisingly showed 
identical tendencies toward the use of L1 with 43% each. Nonetheless, this result is 
in consistent with Butzcamm's (2003:36) finding that the more proficient the 
learners are the less need they feel for the use of mother tongue and L2 “will stand 
on its own two feet.”  
There were certain situations where students have strongly supported the use of 
Arabic in the classroom. Using L1 to explain difficult words have received 91% of 
agreement. As the results show, all groups endorsed the use of L1 when asking for 
an English equivalent of an Arabic word or vice versa. This can highlight the fact that 
not only first and second Year levels need more support from translating from L1 to 
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L2 rather, all year levels are equally in need to the assistance of L1 when expressing 
themselves in English particularly when the required language is beyond their 
linguistic knowledge.  The study suggests that L1 can be a useful resource providing a 
means for the students to quick and clearly understand the meaning of difficult 
words and/or concepts in a short amount of time. When students are given such 
opportunity to use their L1, they become more motivated to continue to produce 
language in the L2. Thus, L1 can be effectively employed to enhance and keep the 
flow of communication (Butzkamm, 2003) and be of great help in comprehension 
and memorisation of the L2 vocabulary (Tian and Hennebry, 2016 and Alsied, 2018). 
 
Regarding the comprehension check, students reported their agreement on the L1 
usefulness with the overall percentage of nearly 60%. This noticeable percentage of 
agreement is similar to Burden (2001) and Tang (2002) findings which suggest that L1 
plays an important role in this area. Howatt (2004) has also emphasised the 
importance of L1, particularly when introducing unfamiliar items.  
 
Using L1 in explaining Arabic/English linguistic differences was preferred by more 
than half of the participants. This finding is similar to that of Burden (2001), Kim and 
Petrarki (2009) and Al-nofaie (2010). Accordingly, comparing and contrasting the 
grammar of L1 and L2 is an "awareness-raising activity of formal properties of the 
language" (Widdowson, 2003:23). Similarly, Hidayati, 2012; Deller and Rinvolucri 
(2002) suggest that students can profitably use their L1 to make comparisons 
between L1 and L2 and such a comparison can help students to notice the gap 
between their inner grammars and the target language. 
 
On the other hand, respondents’ attitudes toward the L1 use in other classroom 
activities are reported as being negative. The highest percentage is given in response 
to the usefulness of L1 in seeking help from fellow students where 73% reported 
their disagreement. Surprisingly, almost three quarters of the students found it 
disadvantageous. However, Libyan university students' reluctance in using L1 in 
asking for clarification can be well justified that they feel more confident and secure 
to use the L2 when interacting with their fellow students. Thus, rather than reverting 
to L1, they ask and respond to questions in English.  
 
Almost the same results were found on explaining exam instructions (42%) and 
students’ talking in L1 during pair/group work activities, where only 32% of students 
have found it beneficial. The results showed that Libyan English major students 
neglected the function of L1 in these activities and show consistency with the 
findings by Kim and Petrarki (2009) where learners believed that L1 should not be 
used in pair and group work activities. However, these results are in contrast with Al-
Nofaie's (2010) study that reported students' benefit from L1 in peer and group 
interaction.  
 
Regardless of the fact that over half of all students favour L1 to be used as a tool, 
some legitimate reservations and concerns were highlighted. Those who were in the 
opposition category believe L1 usage leads to dependency on the first language; and 
have expressed concern that exposure to L2 will be lessened by the allowance of first 
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language. Additionally, they believe it leads to laziness; and feel that it encourages 
bad learning habits. Considering both sides of the coin, the answer to the L1 use is 
“Yes, but…” It is quite apparent that Libyan university students are more inclined 
towards sensible use of L1 in an L2 classroom. The findings mirror Al-Nofaie's (2010) 
study in which he warned against the excessive use of L1 as it may hinder learning. 
 
Conclusion 
This study aimed to explore the Libyan students’ attitudes toward the use of their L1 
(Arabic) in English classrooms in a public university context. It adds to the current 
literature on whether L1 should be used in the EFL classroom. It has revealed that 
English major students favour reasonable, limited use of Arabic to aid their learning 
of English. It has also showed that students with different academic year level 
reported different attitudes toward the L1 function as the first and second year 
students demand the use of Arabic more than the third and fourth year ones. 
Undoubtedly, constructive role of L1 in certain classroom activities were emphasised 
so that instructors would be aware of them and employ them in planning their 
lessons.   

It can be concluded that in contexts where English is being taught as a foreign 
language, such as in Libya, the use of L1 can be considered justifiable, or even 
unavoidable. Based on the findings of the study, it would be safe to say that the 
English only policy in the language classrooms is unrealistic and some extent 
unsustainable. There should be room for Arabic to be used cautiously and 
economically especially with the first and second Year students until they become 
independent, proficient learners who can stand on their own feet. Moreover, 
instructors need not feel guilty for using the L1 in EFL classes as the findings of this 
paper and many previous studies in similar contexts establish that students' L1 plays 
an important role in facilitating output in L2. One becomes aware of the fact that the 
use of L1 is natural, humanistic and it gives a sense of security as well as 
acknowledges the learners identity. It can put the students at ease when they are 
struggling to understand a new concept. If the student has no connection to an issue 
raised in class, they will quickly lose interest and, therefore, motivation to learn.  

As this study was considering only the attitudes of the university English major 
students, further research in the same context is needed in order to investigate 
instructors’ perspectives as well in order to identify the congruence between 
instructor’ and students’ views and to step further to free ourselves of the old 
misconceptions and make the best use of this valuable “classroom resource” 
(Atkinson, 1987). 
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Appendix A: Student Questionnaire  

Dear student, your valuable input about the role of Arabic in the English class is needed. 
Please rest assured that no personal information is required and there is no obligation. Your 
participation is greatly appreciated. 

ة  ات اللغة االنجل ة اثناء محا ك الشخ عن دور اللغة الع زي الطالب، إن رأ له أهميته ومشاركتك  هذا ع
ورة س لها  ة ل اناتك الشخص أن اسمك و ان موضع تقديرنا علما   االستب

Please answer the following questions in a manner that reflects your personal opinion and 
attitude toward the use of Arabic in EFL classroom. 

ة ع ا ات اللغة الرجاء االجا ة اثناء محا خصوص استخدام اللغة الع ع عن وجهة نظرك  ما  ة  السئلة التال
ة    االنجل

     Your level                                                                                                                                      
مستواك 

را الد                                                                                                                                                             
        
       1st year                              2nd year                                           3rd year                                  4th 
year       
ة                                سنة أو                                             سنة ثالثة                                                سنة ثان
عة  سنة را
 

       EFL instructors and students at university level should use some Arabic in the English 
classes.      ة ات اللغة االنجل ة اثناء محا ة استخدام اللغة الع قسم اللغة اإلنجل ة الجامعة   ين الساتذة وطل

     Strongly disagree                  Disagree                                     Agree                                      
Strongly agree    
دا                 اوافق                                                أوافق                                      الأوافق                    ال أوافق آ
شدة  
 
If you believe that Arabic may be used in English classes, is it because ..... ? 

ك؟ ب برأ ة فما هو الس ات اللغة االنجل ة اثناء محا  اذا كنت ترى انه من الممكن استخدام اللغة الع
It helps you learn easily تساعد ع سهولة التعلم Yes     نعم     No        ال 
It helps you learn quickly عة  ال        No     نعم     Yes تساعد ع التعلم 
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It makes you relax تساعد ع التخلص من التوتر Yes     نعم     No        ال 
It helps you understand better تساعد ع فهم افضل Yes     نعم     No        ال 
Others اب اخرى  :                                                                                                         :اس
___________________________________________________________________________ 
If you believe that Arabic should not be used in EFL classroom, is it because ...? 

ك؟اذا     ب برأ ة فما هو الس ات اللغة االنجل ة اثناء محا  كنت ترى عدم استخدام اللغة الع
It encourages dependency on Arabic  جمة  ال        No     نعم     Yes تشجع االعتماد ع ال
It diminishes exposure to English  ة  ال        No     نعم     Yes تقلل من استخدام اللغة االنجل
It becomes a bad learning habit  ة سيئة  ال        No     نعم     Yes تصبح عادة دراس
It contributes to cognitive laziness  سل الذه للطالب ساهم  ال  Yes     نعم     No        ال 
Others اب اخرى  :                                                                                                         :اس
___________________________________________________________________________
______________ 
In your opinion, could Arabic be useful for any of the following during EFL classes? 

ةمن وجهة نظ   ا  الحاالت التال ة مجد كون استخدام اللغة الع  :رك هل 

To explain difficult words  ة لمات الصع ح ال      Yes ل
   نعم

No        
 ال

To check understanding  د من الفهم      Yes للتأ
   نعم

No        
 ال

To make students feel relaxed and 
confident  

ةلخلق  الثقة والراحة عند الطل  Yes     
   نعم

No        
 ال

To explain exam instructions  مات االمتحانات ح تعل      Yes ل
   نعم

No        
 ال

To help progress pair and group work    ل العمل الثنا والعمل لتفع
 مجموعات

Yes     
   نعم

No        
 ال

To explain Arabic/English linguistic 
differences  

ة  ة الع لمقارنة االختالفات اللغ
ة  واالنجل

Yes     
   نعم

No        
 ال

To seek help from fellow students  ن ة االخ      Yes لطلب المساعدة من الطل
   نعم

No        
 ال

 


